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Preface

THE TEACHING OF English to young children has become
especially important in recent years. One reason for this has
been the introduction of primary EFL teaching in a number of
European countries — but it is also a world-wide phenomenon.
There is a lot of very good teaching in primary EFL classrooms.
However, it is a fact that many teachers now find themselves
teaching in primary school even though they have not been
trained for this level. And even for teachers who have been
trained, there is a lack of good books concerning this important
area of teaching.

This book is a resource book of ideas and approaches for use
with young children. Wendy Scott and Lisbeth Ytreberg have
wide experience in teacher training, mainly in Norway.
Throughout the book, the writers remind us of what it is to be a
child — and help us to adapt our styles of teaching to
accommodate the needs and motivations of young learners.

Like the other books in the Longman Keys to Language
Teaching series, Teaching English to Children offers sound,
practical, down-to-earth advice on useful techniques and
approaches in the classroom. This book contains lots of practical
ideas for developing the four language skill areas, and
illustrates how this work can be organised, and integrated,
particularly by means of topic work. All the activities suggested
here can be adapted and used with children anywhere, by any
teacher.

Neville Grant



The young language
learner

The British philosopher John Stuart Mill started to learn Greek
at the age of three. Clearly, John Stuart Mill was not an
average child. What we are talking about in this chapter is the
average child. This book assumes that your pupils are between
five and ten or eleven years old. This means that the book
covers some of the most vital years in a child’s development. All
education, including learning a foreign language, should
contribute positively to that development.

There is a big difference between what children of five can do
and what children of ten can do. Some children develop early,
some later. Some children develop gradually, others in leaps
and bounds. It is not possible to say that at the age of five all
children can do x, at the age of seven they can all do y, or that
at the age of ten they can all do z. But it is possible to point
out certain characteristics of young children which you should
be aware of and take into account in your teaching. You, as the
teacher, are the only one who can see how far up the ladder
your individual pupils are. We can only draw your attention to
the characteristics of the average child which are relevant for
language teaching.

We have divided the children into two main groups throughout
the book — the five to seven year olds and the eight to ten year
olds. We are assuming that the five to seven year olds are all at
level one, the beginner stage. The eight to ten year olds may
also be beginners, or they may have been learning the foreign
language for some time, so there are both level one and level
two pupils in the eight to ten age group.

Five to seven year olds

What five to seven year olds can do at their own level

® They can talk about what they are doing.
® They can tell you about what they have done or heard.



They can plan activities.

They can argue for something and tell you why they think
what they think.

They can use logical reasoning.

They can use their vivid imaginations.

They can use a wide range of intonation patterns in their
mother tongue.

They can understand direct human interaction.

Other characteristics of the young language learner
®

They know that the world is governed by rules. They may not
always understand the rules, but they know that they are
there to be obeyed, and the rules help to nurture a feeling of
security.

They understand situations more quickly than they
understand the language used.

They use language skills long before they are aware of them.
Their own understanding comes through hands and eyes and
ears. The physical world is dominant at all times.

They are very logical — what you say first happens first.
‘Before you turn off the light, put your book away’ can mean
1 Turn off the light and then 2 put your book away.

They have a very short attention and concentration span.
Young children sometimes have difficulty in knowing what is
fact and what is fiction. The dividing line between the real
world and the imaginary world is not clear. When reading a
story in a foreign language class of five year olds about a
mouse that got lost, the teacher ended the story by saying,
‘But, what’s this in my pocket? I feel something warm and
furry and it squeaks.” She then took a toy mouse out of her
pocket accompanied by gasps from her pupils. They had no
problem in believing that the mouse had found its way out of
the book and into their teacher’s pocket. They simply thought
the teacher was wonderful because she had found the lost

Young children are often happy playing and working alone
but in the company of others. They can be very reluctant to



share. It is often said that children are very self-centred up to
the age of six or seven and they cannot see things from
someone else’s point of view. This may well be true, but do
remember that sometimes pupils don’t want to work together
because they don’t see the point. They don’t always
understand what we want them to do.

¢ The adult world and the child’s world are not the same.
Children do not always understand what adults are talking
about. Adults do not always understand what children are
talking about. The difference is that adults usually find out
by asking questions, but children don’t always ask. They
either pretend to understand, or they understand in their own
terms and do what they think you want them to do.

o They will seldom admit that they don’t know something
either. A visiting friend took a confident five year old to
school one day after the child had been going to school for
three weeks. It was only when they arrived at a senior boys’
school after forty-five minutes that the visitor realised that
the child had no idea where she was. Her mother had asked
her several times before she left home if she knew the way,
the visitor had asked the same question several times in the
forty-five minutes. The child had answered cheerfully and
confidently that she knew the way to her school very well!

® Young children cannot decide for themselves what to learn.

¢ Young children love to play, and learn best when they are
enjoying themselves. But they also take themselves seriously
and like to think that what they are doing is ‘real’ work.

® Young children are enthusiastic and positive about learning.
We all thrive on doing well and being praised for what we do,
and this is especially true for young children. It is important
to praise them if they are to keep their enthusiasm and feel
successful from the beginning. If we label children failures,
then they believe us.

Eight to ten year olds

General characteristics

Children of five are little children. Children of ten are relatively
mature children with an adult side and a childish side. Many of
the characteristics listed above will be things of the past. ..

o Their basic concepts are formed. They have very decided
views of the world.
o They can tell the difference between fact and fiction.



you get a

d place 1n the
ms, Julie?

, Dad, next
he radiator.

e They ask questions all the time.

o They rely on the spoken word as well as the physical world to
convey and understand meaning.

® They are able to make some decisions about their own
learning.

e They have definite views about what they like and don’t like
doing.

e They have a developed sense of fairness about what happens
in the classroom and begin to question the teacher’s decisions.

e They are able to work with others and learn from others.

Language development

Eight to ten year olds have a language with all the basic
elements in place. They are competent users of their mother
tongue and in this connection they are aware of the main rules
of syntax in their own language. By the age of ten children can:

® understand abstracts
¢ understand symbols (beginning with words)
® generalise and systematise.

This refers to children’s general language development. When it
comes to learning a foreign language, there is still a lot we do
not know. There are many similarities between learning one’s
mother tongue and learning a foreign language in spite of the
differences in age and the time available. So far nobody has
found a universal pattern of language learning which everyone
agrees with. Much seems to depend on which mother tongue the
pupils speak and on social and emotional factors in the child’s
background. What is clear here is that most eight to ten year
olds will have some sort of language awareness and readiness
which they bring with them into the foreign language classroom.

The period from five to ten sees dramatic changes in children,
but we cannot say exactly when this happens because it is
different for all individuals. The magic age seems to be around
seven or eight. At around seven or eight, things seem to fall
into place for most children and they begin to make sense of the
adult world as we see it.

Think about young children telling jokes. Five year olds laugh
because everybody else does, but they don’t always understand
the joke. If they are asked to re-tell the joke it will be nonsense.
Seven year olds think jokes are funny and they learn them off



by heart. This means that they often get the punch line wrong
or have to be prompted. Ten and eleven year olds remember
jokes and can work out the punch line from the situation. The
system of language and the understanding of it seems to fall
into place for many children in the same way.

What this means for our teaching

Words are not enough

Don’t rely on the spoken word only. Most activities for the
younger learners should include movement and involve the
senses. You will need to have plenty of objects and pictures to
work with, and to make full use of the school and your
surroundings. Demonstrate what you want them to do. The
balance will change as the children get older, but appealing to
the senses will always help the pupils to learn.

Play with the language

Let the pupils talk to themselves. Make up rhymes, sing songs,
tell stories. Play with the language — let them talk nonsense,
experiment with words and sounds: ‘Let’s go — pets go.” ‘Blue
eyes — blue pies.’ Playing with the language in this way is very
common in first language development and is a very natural
stage in the first stages of foreign language learning too.

Language as language

Becoming aware of language as something separate from the
events taking place takes time. Most eight to ten year olds
already have this awareness in their own language. The spoken
word is often accompanied by other clues to meaning - facial
expression, movement, etc. We should make full use of these
clues. When pupils start to read, the language becomes
something permanent and there are fewer other clues to
meaning. Pupils can take a book home, they can read it again
and again, they can stop, think about the language and work it
out. The same is true of writing. So reading and writing are
extremely important for the child’s growing awareness of
language and for their own growth in the language, although
both are very demanding and take time and patience to learn.

Variety in the classroom .-

Since concentration and attention spans are short, variety is a
must — variety of activity, variety of pace, variety of



organisation, variety of voice. We go into this in more depth in
Chapter 8. Older pupils can concentrate for longer periods and
you should allow them to do so, but you still need lots of variety.

Routines

Children benefit from knowing the rules and being familiar with
the situation. Have systems, have routines, organise and plan
your lessons. Use familiar situations, familiar activities. Repeat
stories, rhymes, etc. Again we look more closely at these points
in another chapter, this time Chapter 2 — Class management
and atmosphere.

Cooperation not competition

Avoid rewards and prizes. Other forms of encouragement are
much more effective — see also the comments on this subject on
page 11. Make room for shared experiences - they are an
invaluable source of language work and create an atmosphere of
involvement and togetherness. Most of us enjoy the feeling of
belonging and this is particularly true of young children.

Group the children together whenever possible. This does not
mean that they have to work in groups all the time, but most
children like to have other children around them, and sitting
with others encourages cooperation. Genuine cooperative
pairwork and groupwork is usually the result of a long process —
see pages 15 to 17. Some pupils work best alone.

Grammar

Children have an amazing ability to absorb language through
play and other activities which they find enjoyable. How good
they are in a foreign language is not dependent on whether they
have learnt the grammar rules or not. Very few of your pupils
will be able to cope with grammar as such, even at the age of
ten or eleven. They may be very aware and clear about the
foreign language, but they are not usually mature enough to
talk about it. :

As a teacher, you should note the structures, functions and
grammar items which you want your pupils to learn as well as
those they already know, but your actual teaching should only
include the barest minimum of grammar taught as grammar,
and then for the older children only. This does not mean
teaching grammar rules to the whole class. The best time to
introduce some sort of simple grammar is either when a pupil



asks for an explanation, or when you think a pupil will benefit
from learning some grammar. This may be when you are
correcting written work, or it may be in connection with an oral
exercise which practises, for example, ‘Did she ...?” and ‘Does
she ...? Older pupils, especially those at level two, may ask
exactly what the difference is between ‘did’ and ‘does’, since
both are used for questions, and you can then use the
opportunity to explain the difference in simple terms. You might
want to use the terms ‘a yesterday question’ and ‘a today
question’. It might or might not be appropriate to compare what
happens in the mother tongue in the same situation. What is
important is that the explanations should be given on an
individual/group basis when the pupils themselves are asking
the questions, that the explanations are kept as simple as
possible, and that the pupils are able to grasp the point and so
benefit from the explanation.

Assessment

Even though formal assessment may not be a compulsory part
of your work, it is always useful for the teacher to make regular
notes about each child’s progress. You may want to tell parents
how their children are doing, and you should be talking to the
children regularly about their work and encouraging
self-assessment. From the beginning this can be done in very
simple terms, stressing the positive side of things and playing
down what the pupil has not been able to master. Nothing
succeeds like success.

Questions and activities

1 Think back to when you went to school. What do you
remember about your first years? Do you remember the
teachers, the teaching, smells, sounds, your physical
surroundings, other pupils, feelings? How do your memories
fit in with what has been said in this chapter about learning
in general?

2 Go back to your own learning days again, this time when you
started learning a foreign language. Was it a good or a bad
experience? Why? Can you draw any conclusions from it
about what you should/should not do in your language
classroom?



Class management
and atmosphere

What is an ideal teacher?

These ten year olds have very definite ideas about what they
like in a teacher.
Susan says,
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Teachers come in all shapes and sizes.

We come to the job with our personalities already formed, but
there are abilities and attitudes which can be learnt and

worked on. As a teacher of young children it helps a lot if you
have a sense of humour, you’re open-minded, adaptable, patient,
etc., but even if you’re the silent, reserved type, you can work
on your attitudes and abilities.

Abilities
We may not all be brilliant music teachers like Susan’s Mr
Jolly, but most of us can learn to sing or even play a musical

instrument. All music teachers would agree in any case that

everyone can sing, although perhaps not always in tune!
If you think you can’t

draw, have a look at We can all learn to mime, to act and to draw very simple
ﬁ;;i(;‘;‘;cxgih;oi book drawings. We can all learn to organise our worksheets so that
Teachers to Copy they are planned and pleasing to look at. And we can certainly
(Collins 1984) all learn to have our chalk handy!

Attitudes ’

Respect your pupils and be realistic about what they can
manage at an individual level, then your expectations will be
realistic too.

As a teacher you have to appear to like all your pupils equally.
Although at times this will certainly include the ability to act,
the children should not be aware of it. Children learning a
foreign language or any other subject need to know that the
teacher likes them. Young children have a very keen sense of
fairness.



It will make all the difference in the world if you vourself feel
secure in what you are doing. Knowing where you are going
and what you are doing is essential. You can build up your own
security by planning, reading, assessing and talking to others.
Hopefully this book will help you to know what you are doing.

Helping the children to feel secure

Once children feel secure and content in the classroom, they can
be encouraged to become independent and adventurous in the
learning of the language. Security is not an attitude or an
ability, but it is essential if we want our pupils to get the
maximum out of the language lessons.

Here are some of the things which will help to create a secure
class atmosphere:

® As we said above, know what you’re doing. Pupils need to
know what is happening, and they need to feel that you are
in charge (see Chapter 8 for a detailed discussion of how to
plan).

® Respect your pupils. In the school twelve-year-old Gerd would
like,

Pw#%w&mw \hﬁ\mk/(&bewws
and.they cowd. speok to eade other bike

- prendos,

® Whenever a pupil is trying to tell you something, accept
whatever he or she says ~ mistakes as well. Constant, direct
correction is not effective and it does not help to create a good
class atmosphere. Correction has its place when you are
working on guided language exercises, but not when you are
using the language for communication. We talk about this
again in the chapter on oral work.
© ® Just as Terry’s ideal teacher is one ‘who doesn’t mind
children getting things wrong, sometimes’, ideal pupils
shouldn’t laugh at others’ mistakes, and this has to be one of
the rules of the class. Children of all ages are sometimes
unkind to each other without meaning to be and are
sometimes unkind to each other deliberately. Pupils have to



Margaret Donaldson’s
book, Children’s Minds
(Collins 1978) has a lot
of interesting things to
say about the
disadvantages of
rewards
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be told that everyone makes mistakes when they are learning
a new language, and that it is all right.

o Establish routines: ‘Good morning. It’s Wednesday today, so
let’s hear your news.” Friday is the day you read the book of
the month. Have a birthday calendar, so that you know when
everybody’s birthday is, and have a routine for what to do on
that day. Have a weather chart so that the weather can be
written up every day. Have a calendar with day, date and
month. Routines of this type build up familiarity and security
for both age groups.

® Give the children the responsibility for doing practical jobs in
the classroom — making sure the calendar is right, sharpening
the pencils, giving out the library books, watering the plants.
These activities are genuine language activities and involve
both taking responsibility for learning and helping others to
learn.

® As we said in Chapter 1, avoid organised competition.
Although it can be great fun and usually leads to a great
deal of involvement, there is almost always a winner and a
loser, or a winning team and a losing team. Language
learning is a situation where everyone can win. Children
compete naturally with each other — to see who’s finished
first etc., but this is something different.

® Avoid giving physical rewards or prizes. It tells others that
they have not ‘won’ and it does not help learning to take
place. It is far better to tell the pupil that you like his or her
work, or put it up on the display board, or read the story
aloud for the others or do whatever seems appropriate. This
gives the pupil a sense of achievement which doesn’t exclude
the other pupils. Include, don’t exclude.

¢ Don’t give children English names. Language is a personal
thing, and you are the same person no matter what language
you are using.

The physical surroundings

Young children respond well to surroundings which are pleasant
and familiar. If at all possible, put as much on the walls as you
can — calendars, posters, postcards, pupils’ drawings, writing
etc. Have plants, animals, any kind of interesting object,
anything which adds character to the room, but still leaves you
space to work.
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Encourage the children to bring in objects or pictures or
postcards and tell the rest of the class a little bit about them in
English. It doesn’t have to be more than, ‘This postcard is from
Portugal. My aunt is in Portugal.” Physical objects are very
important to young children, even children of ten.

Your classroom is probably used for other subjects or other
classes as well, but try to have an English corner — you need
shelves, a notice board, and either a pile of cushions or a couple
of comfortable chairs (preferably not traditional school chairs). If
you really can’t manage even a corner of the classroom, a
section of wall that you can pin things on is better than nothing.

Wl)ﬁ!();wlg
-
&

Make sure you mark all your files and boxes so that you and
your pupils know where to find what. Mark the boxes with
colours and/or pictures as well as words. Pupils will respond to
the organisation — it shows you care.
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Arranging the desks

Sometimes you may not be able to change how the desks are
arranged in your classroom, and sometimes you may have to
make one arrangement which you can’t change. You may want
to arrange the desks in different ways for different lessons, but
it is much simpler if you decide on the most suitable
arrangement for a lesson and stick to it. Moving desks during a
lesson is a very noisy and time-consuming business.

Let’s look at three ways of arranging the desks in an ordinary
classroom.

Arrangement A

) I

TEACHER

With Arrangement A, you can teach the whole class easily, and
you can have group wark for some of the time, with the class
working in groups of four. It is good for pupils to sit in groups,
even if they are doing individual or class work, since it is then
much more natural for them to talk to each other.

Arrangement A also lets you do pairwork easily and leaves you
a space in the middle of the classroom for more general
activities. It gives you room to play games, tell stories, act out
dialogues, etc. The front of the classroom is not always the best
place for these activities if you want to create a feeling of
involvement rather than performance.
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For more suggestions
about classroom
arrangements, see Mary
Underwood’s book
Effective Class
Management in the
same series as this book
- Longman Keys to
Language Teaching
(Longman 1987)

Arrangement B

Hin{n
HENEn
U
Ut

TEACHER

i

Arrangement B works for jpdividua) and whole class work, and
you can easily do pairwork if half the class turn their backs to
the teacher, or if half the pupils move their chairs over to their
neighbour’s desk. Arrangement B does not encourage natural
communication since pupils can only see the back of the heads
of the pupils in front of them, so it is not as suitable as
Arrangement A for language work.

Arrangement C

TEACHER]

Arrangement C works in the same way as Arrangement B, But

is more flexible and leaves you with space in the middle of the
classroom.
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Grouping the children

As we said in Chapter 1, it is important to keep in mind that
not all children will take to pair and groupwork at once.
Particularly five and six year olds are often happiest working
alone, and are not yet willing to cooperate and share. They will
want to keep all the cards, read the book alone, play with all
the toys in the English corner, etc. Cooperation is something
which has to be nurtured and learnt, so if your pupils have been
to kindergarten or play school, or if they are already part of a
class, then this may not be a problem at all.

If your pupils are sitting in groups of four most of the time, as
in Arrangement A on page 13, you will find that although they
are working as four individuals, they often develop a group
identity. This type of arrangement makes it easier to see when
pupils are ready to cooperate with other pupils, and we would
recommend some sort of regular grouping, especially for the five
to seven age range.

Pairwork

Pairwork is a very useful and efficient way of working in
Ianguage teaching. It is simple to organise and easy to explain,
and groupw~rk should not be attempted before the children are
used to working in twos first.

® Let pupils who are sitting near each other work together.
Don’t move desks ~ and chairs should only be moved if
absolutely necessary.

e Establish a routine for pairwork, so that when you say, ‘Now
work in your pairs’, pupils know what is expected of them.
The routine depends on how your classroom is arranged. If
the pupils are sitting in rows as in Arrangement B, then it
might be that all pupils sitting in rows 1 and 3 turn round to
face rows 2 and 4, while those working in row 5 work with
the person next to them.

TEAC H ER
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e Pairwork means that everyone in the class is occupied, but
even if everyone in the class is working on the same thing,
not all pairs will finish at the same time. Do not be tempted
to let the pairwork continue until everyone has finished. As
soon as you see that several of the pairs have finished, ask
the others to finish off and move back to their own seats.

e If you do not have an even number of pupils in the class,
then let one group work as a three. If you always partner
the odd pupil then you will not be able to help the others.

® Be on the lookout for pupils who simply do not like each
other — it is unlikely that they will work well together. This
is more of a problem with eight to ten year olds than it is
with five to seven year olds.

® Go through what you want pupils to do before you put them
into their pairs.

Groupwork

Everything which has been said about pairwork applies to
groupwork. We cannot put children into groups, give them an
exercise and assume that it will work.

Introducing groupwork

If your pupils are not used to working in groups in other classes
or if they do not naturally develop a group identity, as they
may do if they are sitting permanently in a group (Arrangement
A), then you can introduce them gradually to groupwork.

1 Start by having teaching groups — groups which you teach
separately from the rest of the class. This allows you to give
some pupils more individual attention.

2 Then you can go on to introducing self-reliant groups —
groups which are given something to do on their own, with
the teacher only giving help when needed.

3 Start with just one group. Tell them clearly what the purpose
is — ‘T want you to make me a poster’, and why they are
working together — ‘If there are four of you, you can help
each other and share the work.’

4 Go through this process with all the groups before you let the
whole class work in groups at the same time.

A
Pormrs

Numbers
Limit numbers in the group to between three and five.



popiL 1 Can I borrow
your pencil,
please?

puplL 2. Yes.

pupiL 1: Thanks.

teacHER: What’s this
called in
English?
Anyone know?
Guess! Juan, do

you know?

Juan:  Sorry, I don’t
know.

teacHEr: Okay. Well, it’s
called jam.

pupi:  Can I have a
pair of scissors,
please?

reacuer: Of course. You
know where
they are - in
the cupboard.

puri:  Thank you.

puplL 1: Whose turn is it
to get the books?

puplL 2. Elvira’s.

puplL 1: Your turn,
Elvira.

eLvira: Okay.
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Who works with whom?

Children should not be allowed to choose their groups, partly
because this takes a lot of time, but mainly because it usually
means that someone is left out. If your pupils sit in groups all
the time, then it is natural for them to work most of the time in
those groups. There is no reason why pupils should not be
moved about from time to time.

Particularly with the eight to ten year olds, you might want to
put them in mixed ability groups some of the time, but
sometimes group them according to ability. Clever pupils can
and do help the not so clever ones if the groups are mixed, but
sometimes you want to give extra help to either the clever or
the not so clever on their own.

Classroom Language

If cooperation and communication are to be part of the process
of learning a language as well as part of the process of growing
up, then the sooner the pupils learn simple, meaningful
expressions in English, the easier it will be. A very important
way of helping pupils progress from dependence on the book and
on the teacher to independence is to give them the necessary
tools. One of the tools is classroom language.

For example, few children of five will admit that they don’t
know the answer to a question. Nor will they ask for more
information if they don’t understand what they have to do. Very
often they will just do what they think you want them to do. So
teaching them phrases like, ‘I’'m sorry, I don’t know’ or ‘I don’t
understand’ helps their development, their language, and their
ability to communicate meaningfully in the classroom and
elsewhere. Children in the older age group have developed
beyond this stage in their own language, but need the
expressions in the foreign language.

Here are some phases which all your pupils should learn as
soon as possible. Note that they should be taught as phrases,
not as words or structures. Children are only interested in what
the phrases are used for. Some are very specific, most can be
used in lots of different situations, and most give children a

short cut to being a& mgon in the foreign language
classroom.
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From Brian Abbs’
Longman Picture
Workbook (Longman
1987)

Good morning/afternoon

Goodbye

Sorry, I don’t know/don’t understand/can’t.

What’s this called in English?/What’s the English
for ............. ?

Whose turn is it/book is this/chair is this?
Whose turn is it to ............ ?
It’s my/your/his/her turn.

Pass the ............. , please.

Do remember ‘please’ and ‘thank you’ — they help a lot. So do
the words for all the things in the classroom. Have picture
dictionaries to help the children with the more common words.
We have included a list at the end of the chapter of some of the
picture dictionaries we are familiar with.

e Q notepad ==
B 2

book e exercise
file book

calculator == paper

Try to speak English as much of the time as you can, using
mime, acting, puppets and any other means you can think of to
get your meaning across — see the section on presentation on
pages 34 to 36. Your pupils are unlikely to have the opportunity
to hear English all day so you should let them hear as much as
possible while you have them in class. Keep your language
simple but natural, and keep it at their level.

You will have to decide for yourself how much mother tongue
language you use - it depends very largely on your own
individual class. Remember that you can very often convey the
meaning of what you are saying by your tone of voice and your
body language — you don’t always have to switch languages.



19

Questions and activities

1

Think back to when you went to school and try to think
about the teachers you liked best. Why did you like them?
Try to make two lists under the headings Abilities and
Attitudes. Do the same with the teachers you didn’t like. If
you are working with others, compare your lists.
What abilities do you have that will help you in your
teaching? Can you play a musical instrument, sing, tell
stories, etc.? Is there anything you would like to be able to
do that is not on your list? Can you do anything about it?
Read through the section ‘Helping the children to feel secure’
on pages 10 and 11. Make two lists under the headings:

Do and Don’t
plan lessons give pupils English names
Discuss your lists with a colleague if you can. Would you like
to make any changes to the lists or add to them?
Make a list of tasks which pupils can do in your classroom,
like changing the calendar.
Look back at the section on arranging the desks on pages 13
and 14. How would you like to arrange the desks in your
classroom? Sketch a plan, leaving room for an English corner
if you can. If you are thinking of a particular class, you can
add the names of your pupils as well.
Let’s say that you have a class of ten-year-old beginners.
Which classroom phrases would you like them to be able to
use at the end of the first two weeks? If you are using a
textbook, look at the first lessons there and see what
classroom language you think would be useful for these
lessons.
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These faces are copied
from Andrew Wright’s
Visual Materials for

the Language Teacher

Listening

Nobody spends a whole lesson listening, and we are not
suggesting that any of the skills are taught or learned in
isolation. The division into the four skills as chapter headings is
simply a convenient and systematic way of presenting the
teaching ideas in this book. What we are talking about in this
chapter are activities which concentrate on the listening skill.

Listening in the classroom

e It is quite clear that listening is the skill that children
acquire first, especially if they have not yet learnt to read.
When the pupils start to learn a foreign language, it is going
in mainly through their ears and what the pupils hear is their
main source of the language. Of course, we also give them as
much visual back-up as possible through facial expression,
through movement, through mime and through pictures.

® It is worth remembering too that once something has been
said, then it disappears. If you’re reading, you can go back
and check, or you can re-read something you don’t quite
understand. This isn’t possible when you are listening, so
when we are talking and the children are listening, it’s
important to say things clearly, and to repeat them. When
you are telling a story, for example, you don’t have to tell it
from beginning to end without breaks. You can re-tell it again
and again as you go along:
‘This story starts on a nice. sunnv Monday morning. Who's
the story about? Who can we see in the picture? Yes, Fred
and Sue. It’s a nice, sunny Monday morning and Sue and
Fred are .... Where are they? In the forest. Right. They're
in the forest. And what are they doing? They’re picking
berries. So, it’s a nice, sunny Monday morning, and Fred and
Sue are in the forest picking berries. What happens next?
Well . ... and so the story continues.
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“Sit down, please ”
“Come out to the board,
please.”

“Give this to Sylvie,
please.”

¢ Because the listeners can’t re-listen in the same way that
they can re-read, it means that if you are the listener, you
can’t decide how fast you work. Therefore, you have to
concentrate very hard when you’re listening. Young learners
have a very short attention span. This is something which
increases with age for most pupils, and you’ll find that the
eight to ten year olds can sit still and listen for longer
periods. But it’s important not to overload children when
you're working on listening tasks.

® When we are talking to somebody who is saying something in
everyday life, we usually understand what is being said and
we say so — we nod, or we comment, or we show in some way
that we know what the other person is saying. If we don’t
understand, then we usually say so at once. We very seldom
wait until the end of a conversation or a story or an
announcement and then start answering questions about what
we have heard. The activities presented in this chapter try to
ask for understanding as the children listen and not check for
understanding only at the end of the exercise.

® Some listening activities will wake your pupils up, make
them move about, create movement and/or noise. Others will
calm them down, make them concentrate on what is in front
of them, and create a peaceful atmosphere. Sometimes you
want to have a nice quiet atmosphere and sometimes you
want your children to move about, and you can use listening
activities for both purposes.

‘Listen and do’ activities

Instructions

The most obvious ‘listen and do’ activity which we can and
should make use of from the moment we start the English
lessons is giving genuine instructions. Most classroom language
is a type of ‘listen and do’ activity. Communication is two-way,
and you can see very easily if your pupils have understood the
message or not.

Moving about

There are also lots of ‘listen and do’ exercises which you can do
with your children where they have to physically move about.
The younger your pupils, the more physical activities they need.
Children need exercise and movement, and you should make use
of this wherever possible. As well as the moving about activities
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connected to doing ordinary things in the classroom, you can
ask pupils to do all sorts of crazy things — ‘stand on your head
by the door’ : ‘hop on your left foot five times’ — and the more
language the pupils learn, the more you can ask them to do —
‘count up to ten and then walk to the blackboard and back’. The
advantage with this type of activity is that you know at once if the
children have understood. You can check classroom vocabulary,
movement words, counting, spelling, etc. Pupils learn from each
other. If they haven’t understood the first time, they’ll still be able
to do the activity by watching the others. As pupils learn more and
more language, you can let them take over the role of ‘instructor’ —
they are very good at it!

Put up your hand

You will almost certainly have to make use of the ‘put up your
hand’ type exercise at some stage. For example, when the
pupils are learning the sound system, you might ask them to
put up their hands when they hear the sound /d3/. Or you might
want them to put up their hands when they hear a certain
word. Or, in order to calm them down a bit, whisper the
numbers from one to twenty, and ask them to put up their
hands when you miss out a number. There are all sorts of uses
for the ‘put up your hand when’ type of exercise. Can you think
of others?

Mime stories

In a mime story the teacher tells the story and the pupils and
the teacher do the actions. It again provides physical movement
and gives the teacher a chance to play along with the pupils.

Here’s a very simple example of a mime story:

‘We’re sitting in a boat, a small rowing boat. Let’s row. We row
and row. Now what’s that? A bird. A big bird flying over the
water. Now it’s gone. We keep rowing. Can we see the bird?
No, no bird. This is hard work. Row, row. We’re tired. We row
slowly. There’s the shore. Let’s go home now. We're so tired
we’re dragging our feet. We’re tired. We want to go to sleep.
We lie down on our beds. We close our eyes, and . ... shhhh
. we're asleep’.

Drawing

‘Listen and draw’ is a favourite type of listening activity in
almost all classes, but remember that drawing takes time, so



This example is from
Margaret Bautz’'s Better
English in the

keep the pictures simple. In ‘listen and draw’ activities the
teacher, or one of the pupils, tells the other pupils what to
draw. You can make up a picture or describe a picture you have
in front of you. This activity is particularly useful for checking
object vocabulary, prepositions, colours and numbers. It is not so
useful for actions, since drawing people doing things is quite
difficult for most of us. o

Listening for information

‘Listening for information’ is really an umbrella heading which
covers a very wide range of listening activities, and which could
have been the title of this chapter. However, we are taking it to
mean listening for detail, for specific information. These
activities are often used to check what the pupils know, but
they can also be used to give new information.

Identifying exercises

You can make up very simple identifying exercises like this one:

““Has anyone seen this boy? He has dark hair and big ears.
He is wearing rubber boots and carrying a football. He has
a striped jersey and short trousers. Put a cross by the right
picture.”

Listen for the mistake

You can use the picture in your book but make mistakes in the
text you read, so that pupils have to listen for the mistakes.
The same can be done using the correct text and the wrong
picture, but this takes a bit more time to prepare.



This example is from
Are You Listening? by
Wendy Scott.
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Putting things in order

Pupils have a number of pictures which illustrate a text in front
of them. The pictures are not in the right order. Pupils listen to
the text and put the pictures in the order they think is right.
An example of this type of picture series is given on page 45 in

the chapter on oral work.

Questionnaires

You,can have a questionnaire type exercise which involves a
little bit of writing or the filling in of numbers like this one,
which is about how much television pupils watch:

Name How many How many | Total number
evenings? hours each of hours a
evening? week

5 2 10

GEORGE

Questionnaires are a very useful type of language exercise
which we have taken up again in the chapter on oral work. See
pages 47 and 48. : :

Listen and colour : i
Children love colouring pictures and we can easily make this

activity into a listening activity. We can use any picture which
the pupils have in their workbook. Instead of Jjust letting them
colour it by themselves, make it into a language activity. Here

is one which combines numbers and colours:

i 2 e
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CEeNeUR 2 NUMEERS

..................... brown
......................... red

yellow

green
......................... black
T grey
8 blue

Tapescript:

The girl’s trousers are
brown, and she’s wearing
a yellow sweater. Her
little boy has a white
sweater and green
trousers. The man reading
the newspaper has a grey
suit on, a blue tie and a
black hat.

What colour is 6?

This example is from
Are You Listening? by
Wendy Scott.

¥,

Filling in missing information

Pupils can fill in the missing words of a song or a text or a

timetable, like this one:

3R TIMSETIMETIABLIE]

1st 2nd 3rd . 4th.. . 5th“ . Gth“
5 lesson | lesson

lesson
osa* Nature
R study
Sudnming —
& PE. - Readarng | —
& 5
o] Nokure
3 Music
0&&%&’ ——Lootuors — T Srudy
o
< Gajmes —4
S lee
&
&
— A —
\go* o COOKESY —
&8

The tape tells the pupils
about Tim’s school
timetable, and they fill in
the missing subjects on
their worksheets.

This example is from
Are You Listening? by
Wendy Scott.




For a discussion on
using both textbook
texts and authentic
material for listening,
take a look at Penny
Ur’s Teaching Listening
Comprehension. It has
lots of suggestions
suitable for

older children.

These examples are
from Collins English
Nursery Rhymes for
Young Learners.

I love coffee,

I love tea,

I hate the rain
and the rain
hates me.
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There are many, many different types of exercises which could
be mentioned here. It is worth remembering that pupils are
very good at making up this kind of exercise themselves.
Getting pupils in one group to make up a listening task for the
rest of the class or the members of another group is an excellent
language activity. Make full use of the tape recorder and any
other visual aids which you have available.

‘Listen and repeat’ activities

‘Listen and repeat’ exercises are great fun and give the pupils
the chance to get a feel for the language: the sounds, the stress
and rhythm and the intonation. When done in combination with
movements or with objects or pictures, this type of activity also
helps to establish the link between words and meaning.

Rhymes

All children love rhymes and like to repeat them again and
again. Here you can use either traditional rhymes or modern
rhymes, and you really don’t have to worry too much about the
grading. Rhymes are repetitive, they have natural rhythm and
they have an element of fun, of playing with the language.
Children play with language in their mother tongue, so this is a
familiar part of their world, and it has an important part to
play in their learmng process. How about these two for a rainy
day? A E

Rain on the green grass,
And rain on the tree,

Rain on the house-top,
But not on me.

Rain, rain go away,
Come again another day.
Little Johnny wants to play.

And this one about the dentist from Carolyn Graham’s Jazz
Chants for Children (Oxford University Press 1979):

I love coffee.

I love tea. ’ o
I hate the dentist

and the dentist hates me.

This last one and lots of others in the same book lend
themselves to playing with language - the type of playing with
language which we mentioned on page 5. What would you like

to put in there instead of ‘dentist’? Our words were ‘housework’
and ‘rain’.
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« So the farmer
went and got his
daughter, and his
daughter held on to his
son, and his son held on
to hus wife, and his wife
held on to him, and
they all pulled and
pulled and pulled, but
the turnip wouldn’t
move ”

Songs

Songs are also a form of ‘listen and repeat’, and there are lots
of books on the market with songs for children. We’ve included
one or two of them in the booklist on page 32.

Exercises

The most obvious ‘listen and repeat’ exercises are the ones
where the teacher or one of the pupils says something and the
others repeat what has been said — it may be a drill, it may be
words with special sounds, it may be a short dialogue using
puppets or toy figures, or it may be a message to give to
someone else.

Listening to stories

Listening to stories should be part of growing up for every child.
Time and time again educationalists and psychologists have
shown that stories have a vital role to play in the child’s
development, and, not least, in the development of language.

Make sure the children get the maximum benefit out of
listening to stories in Enghish by the creation of a friendly and
secure atmosphere. Establish a story-telling routine which
creates an atmosphere. Rearrange the seating so that you have
eye contact — if you can, all sit together. Many teachers have
their younger pupils sitting on the floor. It’s important that
children are comfortabie. They don’t have to sit up straight
when they’re listening to a story. If they’re relaxed and
comfortable, then they are more open to what they are about to
hear, and they will benefit far more from the story-telling. You
yourself might have a story-telling position. You might even
have a beanbag chair to sit on. If you have the lights on in the
classroom, turn at least some of them off.

Listening to stories allows children to form their own inner
pictures. They have no problems with animals and objects which
talk — they can identify with them, and the stories can help
them to come to terms with their own feelings. The teacher
should not moralise or explain the story, although, of course,
discussion is very important.

The structure of stories helps children when they come to telling
and writing their own stories. Many stories are full of repetition



To see how fairy tales
can be simplified have a
look at Favourite

Fairy Tales — a
Longman series for
young readers.
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in themselves, like the Turnip Story. Almost all stories are
worth telling again and again. Stories also exclude all kinds of
teacher talk.

Telling stories

We have made a difference between telling stories and reading
stories. We’ll look at telling stories first. If you tell a story,
then you don’t have a book in front of you. Telling stories to
children of all levels means that you can adapt the language to
their level, you can go back and repeat, you can put in all sorts
of gestures and facial expressions, and you can keep eye contact
most of the time.

Traditional fairy tales

Traditional fairy tales, like Little Red Riding Hood and
Goldilocks make wonderful stories for telling. They have a clear
structure, with a special type of beginning, middle and end. Any
five year old will be able to tell you what is a proper fairy story
and what isn’t, even if they can’t tell you why. They start off
with a setting — when and where. The story is told in episodes —
events which have consequences. One set of consequences leads
to another event. There are goodies and baddies, and the
goodies win. Most fairy tales have good story lines and you can
either tell traditional stories from your own country or tales
from other countries.

If you are going to tell traditional stories, then it is best that
you go through the story first and write it down in sequence.
For example, Little Red Riding Hood:

Setting: In a wood. Her grandmother’s cottage.

Episodes: Little Red Riding Hood makes a lunch basket.
She says goodbye to her mother.
She skips and sings on the way.
She meets a wolf.
etc.

This will make it easier for you to remember the story as you
tell it.

(Traditional fairy tales can, of course, be read aloud as well if
you have a version which is simple enough.)
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Creating stories

Another exciting form of story telling which you can do from a
very early stage is to create stories with the children, so that
you tell their story. First, the setting : ‘When did the story
happen?’ ‘Once upon a time’ — you must accept the first answer
that comes, no censoring allowed. ‘Okay. Once upon a time

in ...? ‘Egg. ‘Fine. Once upon a time in a country, town called
Egg....?” ‘Town’ ‘Right. Once upon a time in a town called
Egg, there was ...?” And so on. This gives a real feeling of a
shared story and you cannot tell how the story will end - but it
does, usually rather unconventionally. Making up stories with
the children at all stages helps them to put their thoughts into
words, and gives them a starting point for their own writing.
We come back to the creating of stories in the chapter on
writing.

Reading stories

Instead of telling a story, you can read aloud from a book. This
is not the same as telling a story and in this case you should
not change the story at all. Children like to have their favourite
stories repeated, and they will very often be able to tell you the
story word for word — they do not like changes being made. If
children like learning stories off by heart, let them. There is
sometimes a very narrow dividing line between learning a story
off by heart and being able to read it.

Children of all ages love to be read to, and you should try to
spend as much time as possible reading to the eight to ten year
olds as well as to the younger group. For the older group it is
often good to have a continuing story so that you read a bit of
the book every time you see them.

Independent listening

We talked in Chapter 2 about having an English corner where
you have a comfortable place to sit, books to read, a notice
board, etc. If at all possible, you should also have cassettes here
too, so that the children can sit and listen in peace and quiet.
There is a lot of English cassette material available both for
young learners of English as a mother tongue, and for foreign
language learners. These are usually cassettes which come
along with books, like the Professor Boffin books in the
Longman Easy Readers series, and there is no reason why
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pupils shouldn’t listen and follow the pictures before they can
read the words. Young children need to have some sort of
introduction to this type of material, and five to seven year olds
in general should have listened to it first in class or with their
group and the teacher. .

Don’t forget that sometimes we just want pupils to listen

for the sake of listening ~ music and poetry or a short anecdote
or story all have a role to play in the classroom. Try to
introduce as many different voices into the classroom as you
can, and remember that pupils need to hear many varieties of
language. The more they hear, the better they will be able to
speak and write.

Questions and activities

1 Look back at the mime story on page 23. Underline the words
which you would act out in this story.

2 Can you write another short mime story? If you are working
with other teachers, you might like to tell them a mime story
at their level.

3 Can you remember a favourite story from your childhood?
Think about it now. Try to divide it up into sections as we
started doing with Little Red Riding Hood on page 29. Find a
key word for each section so that you can remember it, then
tell it to an audience.

4 Can you think of a fairy story in your own language which
you think would be appropriate to tell six year olds? What
about ten year olds? Take one of these stories and practise
telling it in English and then tell it to an audience.

5 Record yourself reading a story, and listen carefully to the
result. See if there is any way in which you could improve
your reading.

6 Look through all the activities in this chapter again. List
them under the headings Quiet activities and Noisy
activities.
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Oral work

General comments
Limitations

Speaking is perhaps the most demanding skill for the teacher to
teach. In their own language children are able to express
emotions, communicate intentions and reactions, explore the
language and make fun of it, so they expect to be able to do the
same in English. Part of the magic of teaching young children a
foreign language is their unspoken assumption that the foreign
language is just another way of expressing what they want to
express, but there are limitations because of their lack of actual
language.

We don’t know what they want to say

If you want your pupils to continue thinking about English
simply as a means of communication, then you cannot expect to
be able to predict what language the children will use. Their
choice is infinite, and we cannot decide what they will say or
want to say. You’ll also find that the children will often
naturally insert their native language when they can’t find the
words in English.

Finding the balance -

What is important with beginners is finding the balance
between providing language through controlled and guided
activities and at the same time letting them enjoy natural talk.
Most of our pupils have little opportunity to practise speaking
English outside the classroom and so need lots of practice when
they are in class.

Correction

When the pupils are working with controlled and guided
activities, we want them to produce correct language. If they
make mistakes at this stage then they should be corrected at
once. During this type of activity the pupils are using teacher or
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textbook language, and the pupils are only imitating or giving
an alternative, so correction is straightforward.

However, when pupils are working on free oral activities we are
trying to get them to say what they want to say, to express
themselves and their own personalities. The language
framework of the activity is often quite tightly controlled by the
teacher or the textbook, but the emphasis for the pupils should
be on content. If pupils are doing problem solving or working on
any of the activities of the types given on pages 42 to 48, then
correction of language mistakes should not be done while the
activity is going on. The teacher can note what he or she thinks
should be corrected and take it up in class later. Of course, if
pupils ask you what is correct or what the English word for ‘X’
is while they are talking, then you should give them the answer.

Presenting new language orally

When children start learning English, they obviously need to be
given language before they can produce it themselves. Language
has to go in before it can come out. At this initial stage the
activities will be under the control of the teacher. Here are just
some of the ways you can present new language orally:

Through the pupils

The teacher knows what his or her pupils can do, so he or she says:
‘Listen to me, please. Maria can swim. Peter can sing. Miriam
can ride a bike. Paula can whistle. Carlos can draw.’

The sentences should be true and accompanied by the
appropriate actions and sounds.

Using a mascot

One of the most successful ways of presenting language to
young children is through puppets or a class mascot. Having
‘someone’ familiar constantly on hand with whom you can have
conversations about anything and everything is a wonderful way
of introducing new subjects and new language to young children.
For example, if you use a teddy as your mascot, you can use
Teddy to ask questions. Pupils can ask through Teddy : ‘Teddy
wants to know ...” You can present dialogues with Teddy as
your partner.

17
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For example:

‘Teddy, can you swim?

No I can’t, but I can sing’
And Teddy then sings a song.
OR

‘Teddy, do you like carrots?
Ugh, no!

What about bananas?

Yes I love them.’

Once the teacher has given the model, pupils can ask Teddy all
sorts of questions and Teddy can provide all sorts of answers. In
this way Teddy’s name, address, identity, likes, dislikes, etc.
will be built up in cooperation with the children, so that Teddy
belongs to everyone in the class. Note that a mascot should
belong to only one class. (See page 108 for other suggestions for

a class mascot.)

Teddy means that you don’t have to present oral work by
yourself. Most oral work is directed towards someone and asks
for a response from someone, and having another speaker of

English around can make all sorts of situations easier to get
across.

Drawings

You can use very simple line drawings on the hoard, like these
from Andrew Wright’s book Visual Materials for the Language
Teacher (Longman 1976):
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Silhouettes

You can use silhouettes on
the overhead projector;
they can be given
movement 1f you attach a
piece of wire to them.
(another of Andrew
Wright’s ideas):

Puppets
Puppets don’t need to be more than masks, and these don’t
have to be complicated. They can just be paper bags with holes

for eyes:
~
® | ® @Z/ ®
V) )

You can use simple and clear pictures to present new language;
you can mime/act situations; you can use realia — clothes, ,
telephones, animals, toy furniture, etc. What else could you use
to present language orally?

Other suggestions



This example 1s from D
H Howe’s English
Today! Book 2
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Controlled practice -

Controlled practice goes hand in hand with presentation since it
is important that pupils try out new language as soon as they
have heard it. In controlled practice there is very little chance
that the pupils can make a mistake. In the Teddy example
above, we have already suggested the controlled practice — that
the pupils ask Teddy, ‘Do you like ...... ?” They can then go on
to ask each other in pairs, ‘Do you like ...... ?’, with the other
pupil simply answering ‘yes’ or ‘no’. Once the pattern is
established with the class, they can happily do it in pairs.
Again too, you can use the same variety of ways of getting the
controlled practice going — Teddy, puppets, drawings, etc.

Here are two examples of controlled practice:

Telling the time
Pupil A asks: What’s the time? Pupil B answers: It’s .............

One oclock Ha Hpastseven A quor'ter‘to two

What’s he/she doing?
Pupil A asks: What’s he/she doing? Pupil B answers: He’s/she’s
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Activities like these provide the basis for oral work, but do not
always produce ‘real’ language at once. Their purpose is to train
pupils to use correct, simple, useful language within a situation
or context. Pupils may have to repeat sentences, be corrected
and go through the same thing several times. Familiarity and
safety are necessary to help build up security in the language.

Guided practice

Guided practice follows on directly from controlled practice and
will often be done either in pairs or in small groups. Guided
practice usually gives the pupils some sort of choice, but the
choice of language is limited. Textbooks are full of exercises for
guided practice and you can use pictures or objects or miming to
help the pupils understand the content and practise the words -
telling the time, asking the way, talking about colours, etc. Here
are a couple of such situations:

What’s the time?

This exercise would follow on from the controlled practice above.
Both pupils have clocks with hands that move. The situation
could be that Pupil A’s watch has stopped and he or she wants
to ask Pupil B the time. This puts the language into context
and the guided practice can become a mini-dialogue.

Pupil A : What’s the time, please?

Pupil B : It’s five past ten. (Looking at the clock in the book
and putting his or her clock to five past ten)

Pupil A : Thank you. (Puts his or her clock to the same time
and compares)

The language remains the same, but Pupil A never knows what
the time is going to be. Since Pupil A has to do something with
the information he or she gets, it also makes the exercise just a
bit more meaningful.

Chain work

Chain work uses picture cards or word cards. Put all the cards
face down in a pile. Pupil 1 picks up a card on which there are
some bananas. Turning to Pupil 2 he or she says ‘Do you like
bananas?’ Pupil 2 then picks up the next card on which there
are some apples and answers, ‘No, I don’t like bananas, but I
like apples.” Pupil 2 turns to Pupil 3 and says, ‘Do you like
apples?’ to which Pupil 3 replies, ‘No, I don’t like apples, but I
like. . ..’ and so on. Obviously, this activity can be used to
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practise whatever vocabulary or structure you are working on at
the time — it is not limited to bananas and apples.

Dialogues and role play work

Working with dialogues is a useful way to bridge the gap
between guided practice and freer activities. Controlled
dialogues can easily develop into freer work when the pupils are
ready for it. Putting pupils into pairs for doing the dialogues is
a simple way of organising even large classes.

First the teacher will have to present the dialogue in whatever
way seems most suitable. You might like to use puppets, or
Teddy, or a magnet board or a flannel board - it really
depends on what you have available. Dialogues which involve
some sort of action or movement are the ones which work best
with young children. Intonation is terribly important too, and
children love to play around with this. After the pupils have
heard the dialogue a couple of times, and you’ve done it with
some individuals, with you ‘giving’ them their parts, let them
all repeat it with you, making sure that it doesn’t become a
chant. Then let half the class do it with the other half of the
class and then let the pupils do it in twos.

Using objects

Here are two dialogues which show how physical movements or
objects can make a dialogue come alive for young children, and
give it an amusing communicative purpose. The day before, ask
the children to have something unusual in their pockets the
next day. During a quiet time, make sure that each one knows
what the word for his or her object is in English.

The children can choose which dialogue they want to follow, and
they can go through one or both with as many other pupils as
you have time for.

— What have you got in ~ What have you got in your
your pocket? pocket?

— I’m not telling you. — I’'m not telling you.

— Oh, please? - Then don’t!

- 0.K. It’s a frog.

Clearly, there is a lot more involved in these exchanges than
language alone, and you may find that you want to act them
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which these dialogues could develop, and young children will
very quickly go outside the limits of what is set for them. This
type of activity works well with the five to seven year olds as
well as the older children.

Role play

Another way of presenting dialogues is through role play. In
role play the pupils are pretending to be someone else like the
teacher, or a shop assistant, or one of their parents, etc. For
young children you should go from the structured to the more
open type of activity.

1 Beginners of all ages can start on role play dialogues by
learning a simple one off by heart and then acting it out in
pairs. With the five to seven year olds you can give them a
model first by acting out the dialogue with Teddy, and
getting the pupils to repeat the sentences after you. With the
older children you can act it out with one of the cleverer
pupils.

A: Good morning. Can I help you?
B: Yes, please. I'd like an ice cream.
A: Here you are.

B: How much is that?

A: 45p. Thank you.

B: Goodbye.

A: Goodbye.

2 The next stage can be to practise the above dialogue, but
asking for different things. Your class now knows the
dialogue, and together you can suggest other things to ask for
— a bar of chocolate, a bottle of lemonade, a packet of crisps.
The prices will, of course, have to be changed too. If you

* are introducing ‘a bar of, a bottle of, a bag of” for the
first time, you might want to put the suggestions on the
board, but otherwise you don’t need to. Make it clear that
when they are working on their own in pairs, they can ask
for things which have not been mentioned, and they can add
comments if they want to.

3 In real role play, the language used comes from the pupils
themselves, so your pupils will have to be familiar with the
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language needed before you can do the role play itself with
them. This type of role play is more suitable for the eight to
ten year olds at level two. The roles which the children play
can be given to them orally, but if the children can read,
then it is easier to give them written cue cards:

Customer T Shop assistant

You go into a kiosk to buy You work in kiosk. A

something for Saturday customer comes in. Here are

evening. Here are some of the prices of some of the

the things you can ask for: things you sell:

a bar of chocolate a bar of chocolate 50p

a packet of crisps a packet of crisps 40p

a bottle of lemonade a bottle of lemonade 60p

Remember to be polite. Remember to be polite.

You start the conversation.

—

Again, those who want to can keep to the information given.
Others might want to move into a freer activity and have a
completely different conversation. Most pupils like to add a bit
extra to rather matter-of-fact situations like this, and we have
had customers grumbling about prices, the shop assistant trying
to sell crisps that are old, lemonade which is the wrong colour,
etc.

Dialogues and role play are useful oral activities because:

Pupils speak in the first and second person. Texts are often
in the third person.

Pupils learn to ask as well as answer.

They learn to use short complete bits of language and to
respond appropriately.

They don’t just use words, but also all the other parts of
speaking a language — tone of voice, stress, intonation, facial
expressions, ete.

They can be used to encourage natural ‘chat’ in the
classroom, making up dialogues about the little things which
have happened and which occupy the children at that
moment. At first these conversations will be a bit one-sided,
perhaps taking place between the teacher and Teddy in the
very beginning. But if the atmosphere in the classroom is
relaxed and nobody worries too much about formal mistakes
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Suggestions for
mini-talks:

My room

My favourite meal
My pet

A good day
Saturday at home
My family

Pocket money

or using the mother tongue now and then, then even
beginners can have great fun trying out the little language
they know. There is a very narrow dividing line between
gutded activities about things which you want to talk about
and actually talking about them.

Free activities

Using controlled and guided activities which have choices
wherever possible provides a good background for activities
where children say what they want to say. Let’s look first at
some characteristics of free activities.

They focus attention on the message/content and not on the
language as such, although the language will usually be
limited by the activity itself.

There is genuine communication even though the situations
are sometimes artificial. In a way, everything we do in the
classroom is artificial — we do it to prepare pupils for their
lives outside the classroom. But free activities are one step
nearer real life — and they let us know that we can
communicate in the foreign language.

Free activities will really show that pupils can or cannot use
the language - this is something which you cannot be sure of
if you only do guided activities.

Free activities concentrate on meaning more than on
correctness. Formal mistakes don’t really matter too much
unless it means your pupils can’t be understood, so, as we
said in Chapter 1, leave correction until afterwards. In free
activities we’re trying to get the pupils to use the language
with a natural flow — with what is called fluency —~ and so
fluency is more important than accuracy at this stage.
Teacher control is minimal during the activity, but the
teacher must be sure that the pupils have enough language to
do the task.

The atmosphere should be informal and non-competitive. All
pupils ‘win’.

There is often a game element in the activity.

The range of free activities is endless and goes from playing
card games to giving mini-talks or presenting personal or school
news in English to working out what your partner had for
breakfast. We have chosen to look at just a few of these
activities which we know work well in classes of young children.
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Most of them are based on the information gap principle - that
A knows something B doesn’t know, and B wants that
information.

Pairwork

First let’s look at some pairwork activities. Remember that
quite a lot of pairwork activities can be done very simply in
class by making half the class turn their backs to the
teacher/overhead projector/blackboard, and making sure that all
the pupils who have their backs to you have partners who are
facing you. In that way, you can give information to the half of
@, the class facing you, and they then have to pass it on to those
who cannot see the teacher/overhead projector/blackboard.

1 With older children working in pairs, give one pupil map A
and the other map B. Pupil A explains to Pupil B where the
various places are, or Pupil B can ask where the places are.
This is a restricted free exercise in that the vocabulary and
language structures are limited, but that’s how it should be.
Don’t give pupils exercises which are so free that they don’t
know where to start or can’t cope linguistically.
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This drawing is from
Wendy Scott’s Are You
Listening? Hong Kong
Edition

2 Here’s an activity commonly used with younger children, but

made a bit more communicative in the language sense by
adding the information gap principle. Give everyone in the
class a picture to colour — use one in your workbook. We’ve
used a boy and a girl. Ask all the As in the class to colour
the gir] and all the Bs to colour the boy. Walk around and
encourage them to talk to you about what they're doing.
When they’ve finished, put an A with a B facing each other
and ask them to ask the other person how they’ve coloured in
their part of the picture: “‘What colour is his shirt?”What
colour is her blouse?’ etc. It’s important that they don’t show
each other or the point disappears. (They can stand a book up
between them.} When they’ve finished, they should end up
with two identical pictures. If they don’t, then there’s
something wrong with their colour or clothes vocabulary!
Note here that although the language limits are decided by
the picture, the pupils still decide for themselves which
colours they are going to use.
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In both these activities the teacher plays a non-dominant role —
that of the organiser. The same is true for all these sorts of
activities, whether pupils are matching cards, playing Happy
Families, describing a picture for other pupils or doing a ‘find
the differences’ activity in pairs:

(A~ B ]
\
Fosy M
Fud 2 diFFERENCES | Fivp 2 biFrerREME S
Groupwork

There are lots of examples of groupwork throughout this book,
but here are two which are easy to arrange, fun to do, quite
easy to organise and which concentrate on oral work.

1 Take any picture story from your textbook or workbook, copy
it, cut it up and give one picture to each member of the
group.

This example 1s from Each pupil then has to describe to the others what is in his
%letLongman Prcture or her picture without showing it to the others. When the
wtonary

pupils have heard what is in all the pictures, the group
decides on the correct order of the pictures.

. 2 Another story-telling exercise which needs a bit more
imagination and is most suitable for the eight to ten year
olds at level two is where everyone in the group has two
objects or pictures of objects which have to be woven into a
story. You can use your own objects or you can ask pupils to
bring them along or decide beforehand what their two objects
will be. You start off the story — ‘I met a family yesterday
who had never been in Hong Kong before. They were visiting
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my neighbours.” The story then continues with one pupil
adding to the story using his or her object, which might be a
packet of tea, or a toy car, or whatever: ‘Of course, they had
tea with me’ or ‘I went out in the car with them’ or whatever
sentence comes out. As the story continues, it gets funnier
and more ridiculous, and pupils have to help each other in
the end to work their word into the story. This can also be
done as a class story.

Whole class activities

In these activities all the pupils get up and walk about.
Inevitably, they tend to be a bit noisy, and if you have more
than thirty pupils in your class, you should split them into
smaller groups.

1 The first activity is a matching activity. Make cards which
are similar, but a little bit different.

Make two copies of each (if you want to make the activity
more complicated, make several copies of each). Each pupil
has one card, which they look at, memorise, and leave face
down on the desk. Everyone then walks around trying to find
the person with the identical card just by talking to each
other. When they think they have the same cards, they check
by looking at their cards, and then sit down at their places. If
you have more than two copies of each card, then the activity
will continue until all the matching cards have been found.
This kind of activity is useful for prepositions, colours, actions
and all sorts of object vocabulary.
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2 Another activity which is useful and versatile and which we
have already touched on in the listening chapter is using
questionnaires. These are a mixture of groupwork and whole
class work, as well as a mixture of written work and oral
work. They can be guided or free activities. Split the class up
into groups — the size will depend on how many pupils are in
your whole class — and give them each a different task. Ask
them to find out about favourite foods, favourite books,
favourite television programmes, how much television people
watch, when bedtime is, how much pocket money they get or
whatever is relevant to what you are working on at the time.
With the five to seven year olds you will have to provide the
questionnaire, which might look something like this:

Which C(ay do you like best?

hame Mondo\}( TU@JO} N@dne.sda}( Thursdtx}: Frzdajv M%(_;i“”d‘w
Sa.l¢m v

|

T T

The eight to ten year olds should be able to work out their
own questionnaire, although they will probably need help to
work out the actual questions to ask to find out the
information they want, and they will have to write them
down. Again their questionnaire may end up being simple,
just like the one above, or it may be quite complex if you
have level two pupils. This one was used to find out who
watched the most television, boys or girls, and if boys
watched different types of programmes from girls.

Nome | Boy/Girl | Weekdays | Weekends| Type

Suda B 2 hours 2 howrs b




Once the preparatory written work is done, they can all go
around asking each other their own questions. They can
present their results orally or in writing. Again, this is a
structured activity but it involves communication and doing
something with the information they’re told. It can also
involve a little bit of arithmetic and the setting up of tables.

Questions and activities

1

Look back at the exercise at the bottom of page 38. It uses
cards which are all about food. Can you think of more topics
you could make cards for?

Look at your textbook and list the activities from one lesson
which are designed to practise oral language. Do you like
them? Do you think they will be useful for your class? If
you're not happy with them, how would you make them more
suitable for your class?

Either on your own or with a colleague, add some more free
oral activities to the ones given in this chapter. They may be
things you’ve done in class or read about elsewhere, or they
may be activities which you’ve thought out yourself.
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Reading

Just as listening is the main source of language when pupils
start to learn a language, print is the second main source. As
pupils become better and better in the foreign language, the
printed word becomes the main source of expanding and
strengthening the language. Reading is also the language skill
which is easiest to keep up — many of us can still read in a
foreign language that we used to be able to speak as well.
Books open up other worlds to youhg children, and making
reading an enjoyable activity is a very important part of the
language learning experience.

Approaches to reading

Many five to ten year olds are in the process of learning to read
in their own language. Whether or not they have mastered the
skill in their own language, and whether or not their own
language is written in the Roman alphabet, will have an effect
on the initial stages of teaching reading in English. For
example, a German child of nine will already be familiar with
most of the techniques of reading — with word divisions,
sentence links, paragraphs, how letters relate to sounds, how
the illustrations help him or her understand what is going on. A
Japanese child of nine will also be aware of much the same
things, but he or she may not be very familiar with the Roman
alphabet or relate sounds to individual Roman letters. Clearly,
children whose mother tongue is not based on the Roman script
have more stages to go through when they are learning to read
in English. .

There are a number of different ways to approach the
introduction of reading in a foreign language.

1 Phonics

This approach is based on letters and sounds. Basically, we teach
the pupils the letters of the alphabet, and the combination of
letters, phonically — as they are actually pronounced — so that
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a book

the letter a is pronounced /%/, the letter b is pronounced /b/, c is
pronounced /k/, ph is pronounced /f/ and so on. It is best to start
off with three or four letters that can make up a number of
words, like ¢ a n t. You can then show pupils how to pronounce

/kan/, ket/,kent/and/ten/.

Although phonics can become very complicated as all the
pronunciation rules are introduced, it can be a very useful way
into reading for those learners who are not familiar with the
Roman alphabet or who do not have a one to one relationship
between letters and sounds in their own written language. It is
not to be recommended as the main way into reading for those
pupils who are already reading in their own language using the
Roman alphabet, and it should not be taught to pupils who are
learning to read using phonics in their own language — this
could lead to great confusion in pronunciation.

2 Look and say

This approach is based on words and phrases, and makes a lot
of use of flashcards - words written on cards like this:

my book the bhackboard]

It is usual to start by teaching everyday words which are
already familiar to the children. The teacher shows the children
the word and says it while pointing to the object. The children
repeat the word. This happens several times with each word.
The introduction of the words only takes a short time, and goes
quite quickly, so the teacher may spend five minutes of a thirty
minute lesson on four new words. There are a lot of word
recognition games which can be done at this stage — matching
words and pictures, pointing to the object on the card, guessing
which card Teddy has picked out of the hat — and so this
approach encourages recognition of a range of words and
phrases before ‘reading’ a text.

3 Whole sentence reading

Here the teacher teaches recognition of whole phrases and
sentences which have meaning in themselves. This often means
a story which the children read for the first time themselves
after the whole text is familiar to them. The words are not
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presented in isolation, but as whole phrases or sentences. Since
we think that reading for meaning should be encouraged as soon
as possible, we will look at this approach in more detail below.

4 Language experience approach

This approach to reading is based on the child’s spoken

language. The teacher writes down a sentence for the child to

read which is based on what the child has said. For example:
This is me.

My sister is nine. She is in class 3F.

This is a postcard from my uncle in Milan.
Again, since we think that this is a good, pupil-centred
approach to reading, we will go into it in more detail below.

Which method to choose?

Clearly, if there was one correct method for teaching all
children to read, then only one method would exist. We favour
an approach which concentrates on meaning from the beginning.
However, if your pupils have a mother tongue which is not
based on the Roman script, you will probably find that you will
have to spend quite some time teaching phonics and word
recognition first.

No matter which approach to reading you take as your basic
approach, you should remember that all these approaches are a
way in to reading and are not an end in themselves. You will
probably want to make use of all the methods described at some
stage in the process of learning to read.

Five to seven year olds

o Five to seven years olds are likely to take longer to learn to
read in a foreign language than eight to ten year olds. Some
children starting school are not familiar with books or what
they are used for. They have to go through the process of
doing reading-like activities first — ‘reading’ from left to right,
turning the pages at the right place, going back and reading
the same pages again, etc. Picture books with and without
text are invaluable at this stage.

e If your pupils have not learnt to read in their own language,
many will not yet have understood what a word is, nor what
the connection is between the spoken and the written word.



e Sentence structure, paragraphing, grammar — none of this
means anything to most pupils at this stage.

® Decoding reading -~ making sense of what we see on the page
~ is a very involved process, and adults make use of all sorts
of clues on the written page — punctuation, paragraphing, use
of special words, references to things which have happened,
hints as to what can happen. What five to seven year olds
have instead is often a visual clue and this clue is vital to
meaning.

Take, for example, Belinda’s Story by Margaret Iggulden, a
story written for four to seven year olds. The story is about an
elephant called Belinda who goes around looking at animals of
different colours. The text of the last three pages of the story 1s:

I’m an elephant and I’'m grey.
That’s an elephant. It’s super.
I’m an elephant and I'm super.

Without the drawings, you don’t know that the elephant is
unhappy about being grey. Here are the last three pages taken
from the book, with the accompanying illustrations:
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kg

I'm an elephant and
I'm super.

16

One of the conclusions to be drawn from this is that the
illustrations in a book for young children matter almost as
much as the words themselves.

Eight- to ten-year-old beginners

The majority of eight to ten year olds will already be able to
read a bit in their own language and most seem to have little
difficulty in transferring their reading skills to English. This
means that you can spend much less time teaching the
mechanics of reading, and concentrate more on the content.
Children whose mother tongue is not based on the Roman
alphabet will still have to spend more time on the mechanics of
reading, but they know what reading is about, and this speeds
up the process.

Starting off

Let us take as our example a class of six year olds who have
English for three short lessons a week. Let’s look at four
possible starting points.



1 Reading a story from a book

Look back at what we said in Chapter 3 about reading stories.
Some of the stories which you read aloud will become the stories
that your pupils read. Let’s take Belinda’s Story as our
example. The whole text of the story is as follows:

That’s a bird. It’s green.
That’s a butterfly. It’s red.
That’s a fish. It’s blue.

That’s a crab. It’s yellow.
That’s a cat. It’s white.

I’m an elephant and I’'m grey.
That’s an elephant. It’s super.
T’'m an elephant and I’'m super.

a) Look back at what we said on page 28 about
creating a routine for story reading. This is not a big book,
so you will have to read with quite a small group.

b) Read the book so that all the pupils can see it, and point to
the words as you say them. This is important if your pupils
are to understand the connection between the spoken and
the written word. It also helps these beginners to
understand what a word is. Some children may think that
‘butterfly’ is two words. Read at just under normal speed
the first time, keeping your intonation correct.

¢) Let pupils point and ask questions if they want to, but not
so much that it interrupts the flow of the story.

d) Encourage the pupils to talk about the story. Ask them
questions in their own language, like, ‘Why was Belinda
unhappy?’ ‘Were the other animals unhappy?’ “Which
animal did you like best?” ‘Do you think Belinda is super?’

e) Leave the book in the book corner. Tell the group they can
read it on their own if they want to.

f) The next week, read the story again. Let them give you
some of the words.

Teacher: ‘That’s a .../

Pupils: ‘Cat.

Teacher: ‘It’'s ..... ’

Pupils: ‘White’.

Teacher: ‘Yes. That’s a cat. It’s white.’

g) Give all the pupils their own copy if possible and tell them
to follow it while you read to them. Encourage them to point
to the words as you read, but don’t slow down.
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h) If you see pupils pointing to the wrong words, sit with them
and point with them.

i) Let them read the book silently for themselves.

7 Tell them they can read the book whenever they have tlme
Go back to it from time to time and read it with the whole
class. Pupils don’t usually get tn'ed of good stories, and this
is a good, simple story.

2 Reading a class story

Instead of reading from a book, you might want to use a class
story as your starting point for reading. This has the advantage
that you can photocopy freely, making sure that everyone has a
copy, and the pupils can colour their own copies. There’s also
the point that shared stories are always a good starting point
simply because they are shared.

In a class where Teddy is used, build up a short story about
Teddy using the story-telling techniques already described in
Chapter 3. If you have already read the story about Belinda,
you and the pupils could make up a story about Teddy who
doesn’t like being brown/white/beige or whatever colour he is.
This allows you to keep the same structure, but bring in more
colours and animals:

That’s a bird. It’s orange. That’s a fly. It’s green. That’s a
frog. It’s green too. That’s a zebra. It’s black and white. ’'m
Teddy and ’m beige. He’s Teddy and we love him. He’s
great. 'm Teddy and I’'m great.

When you make the book ask pupils to help you with the
illustrations if they can. These ones were done by nine year olds
at Mosstodloch Prlmary School in Morayshire.




Your story can now be treated in the same way as above, but
you can give the pupils their copies quite quickly. Remember
that Teddy’s story must look like a book with pages to turn and
pictures to look at. : -

3 Reading texts based on the child’s language

This approach has proved effective with beginners in both age
groups. The idea is that each individual pupil has his or her
own written text which says what he or she wants it to say, and
is used for both mother tongue and foreign language learning.
When working in the foreign language, it is important that the
teacher does not set the pupil a task which he or she does not
have the words for in that language. For example, there’s no
point in pupils bringing in a picture of the place where they
live, if they have no words to talk about it.

This type of reading is often based on a picture, but can be
about something which has happened, or just about how the
pupil is feeling today. It is easiest to start off with a picture.

a) Ask the child to tell you about the picture.

b) If he or she gets stuck, ask either/or questions. ‘Is she tall
or small?”

¢) If this still doesn’t work, let the child tell you what he or
she wants to say in his or her own language. If this
translates into something familiar, talk about it, make sure
the child understands. Do not write words which are new or
unfamiliar.

d) Write a sentence in the child’s book based on what the child
has told you. It can be very simple. ‘This is me at home.’

e) Let the child see you writing the sentence, and say the
words as you write them.

f) The child repeats the sentence after you, pointing to the
words as he or she says them.

g) This is now that pupil’s reading task, which he or she can
read aloud to you.

h) It shouldn’t take more than a couple of minutes to do this -

_ you have a lot of pupils in your class.

i) This sentence can gradually be built on. “This is me at
home. It’s my bedroom. It’s blue. It’s nice. I have fish in my
bedroom.’

J) As the child’s vocabulary increases, you can gradually build
up stories.
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The same technique can be used for making up group/class
reading books. This technique of writing down what your pupils
say or the stories they tell you helps the five to seven year olds
to see that print is a means of communication, and that there is
a relationship between the amount of talking that is done and
the amount of writing on the page. For both age groups, it is
important that the pupils see themselves as writers with
something to say.

4 Reading familiar nursery rhymes or songs

Most. children learn nursery rhymes in their mother tongue and
in English without having a complete understanding of what
they’re saying. Some nursery rhymes are produced as

books, so the children can ‘read’ what they already know off by
heart. While you might say that this isn’t real reading, the
pupil can behave like a reader, and it helps to build up
confidence. As we have said before, there is also a very narrow
dividing line between knowing something off by heart and
actually reading the words.

Reading aloud

Let us now move on to look at various reading techniques.
When we went to school, most of the reading done in class was
reading aloud. Reading aloud is not the same as reading
silently. It is a separate skill and not one which most people
have that much use for outside the classroom. But it can be
useful, especially with beginners in a language.

Traditionally, reading aloud is often thought of as reading round
the class one by one, and although many children seem to enjoy
it, this type of reading aloud is not to be recommended:

o It gives little pleasure and is of little interest to the listeners.

® [t encourages stumbling and mistakes in tone, emphasis and
expression.

¢ It may be harmful to the silent reading techniques of the
other pupils.

o It is a very inefficient way to use your lesson time.

However, reading aloud is a useful technique when used
slightly differently:

® Reading aloud to the teacher should be done individually or
in small groups. The reader then has the teacher’s full



attention. Reading aloud from a book lets the teacher ask
about meaning, what the pupils think of the book, how they
are getting on with it, as well as smooth out any language
difficulties which arise. High priority should be given to this
kind of reading aloud, especially at the beginner stage for all
ages. By the time pupils progress to level two, this kind of
reading is not so necessary.

® The teacher can use it as a means of training and checking
rhythm and pronunciation. The teacher can read a sentence
or a phrase and the class or parts of the class can read in
chorus after. This is particularly useful if the text is a
dialogue, but should only be done for a very short time.
Choral reading can easily become a chant if there are a lot of
children in the class.

® Reading dialogues aloud in pairs or groups is an efficient way
of checking work. The pupils can help each other with words
they find difficult to pronounce, and you should try to get
them to be a little critical about what they sound like: ‘You
don’t sound very friendly, Michelle’ or ‘Are you angry,
Heinz?

The following reading text is clearly suitable for reading aloud,
and gives lots of opportunity for reading with expression:

This example is from
Snap! Stage 1.
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e Listening to a pupil reading aloud should be a treat for the
whole class. If pupils are going to read aloud for the rest of
the class, they must be well prepared and the others should
want to hear what is going to be read.

‘Maria is going to read you a story she’s written with me. It’s
about a princess and a bird.’

‘Peter has written about his trip on board his uncle’s boat
and he wants to read it to you’

Silent reading

Reading aloud can be a useful skill to have in the classroom,
and one which teachers make good use of, but silent reading is
what remains with most people for the rest of their lives.
Nobody can guarantee that all your pupils will love books, but a
positive attitude to books and reading from the beginning will
help. Make as much use of your English corner as possible (see
page 12): have print everywhere, put up jokes on the notice
board, give your pupils messages in writing, try to give them
their own books, even if it is only a sheet of paper folded over to
make four pages, make books available to them, and listen to
what they are saying about their reading. Use the textbook to
concentrate on conscious language development, but let your
pupils read books for understanding and for pleasure.

Building up confidence

¢ Some children are natural readers and will want to read
books as soon as they can, but you should spend some time
building up confidence with the whole class about silent
reading. Give them all a story that they have listened to
before and give them, say, two minutes to see how far they
get. Talk about the story with them in the mother tongue
after they’ve read it. Clear up any difficulties. The emphasis
is on the content and the language shouldn’t be a stumbling
block. Let them finish the story at their leisure.

® Give pupils only half the story, and discuss what happens
next in the mother tongue. See how many different endings
are possible, then let them read the rest of the story to see if
they were right. From the beginning encourage this type of
anticipating. Good stories put the reader in the mood of
wanting to know what happens next.

® For the eight to ten year olds who are beyond the beginner
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level, you might want to use silent reading as the starting

point for role play for the whole class or for a smaller group.
If the book is written in dialogue form, then they may want
to act some of it out for the rest of the class. If the book is a

story, then the pupils will have to work out their own roles
and what they say.

Different reading materials

Once your pupils are on the road to reading, it is important that
there is as wide an individual choice of reading materials
available to them as possible.

Reading cards

You may want to start off with reading cards in a box or a book
pocket.
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It is very simple to make a collection of reading cards which tell
a story and can be read quickly. A one-page story still gives a
sense of achievement. You might have different stories with the
same characters either from the textbook you’re using or
characters which your pupils have invented during class story
time. Some of the reading cards can have nursery rhymes on
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them, but try to choose the easier ones. Here are two examples
of reading cards adapted from primary textbooks:

[ srEpsurE! | [ sHEILA'S RABBITS)

| Sheila’s rabbits

Sheila has got two rabbits.
One is grey with a white nose.
His name is Earl Grey.

The other is white

with a black spot over one eye.
His name is Spotty.

Treasure!

Last April two English boys,
Martin and John, found some

treasure. They went forawalk = - = f«} s = Earl Grey s two years old.
with their dog, Sandy. Sandy R O N Spotty is only eight weeks old.
had a stick in his mouth. He ) Heis very small.

Sheila thinks he is wonderful.
“But you are nice, too,”
she says to Earl Grey.

jumped into the river with it. It
was a hot day. So Martin went
into the river, too. He saw some-
thing in the water. It was an old
metal box. The boys opened the
box. There were 172 gold coins
in it. They went to a museum
with the coins. The museum
gave them a lot of money. So
the boys were very happy. It
was a very lucky day for them.

Treasure Sheila’s rabbits

Text from Sam on "o Text and illustration
Channel 9, Stage 2. from Up To You 1 Plus.
Illustration Jorgen

Ytreberg.

You may want to add questions on the back of the card. These
may be questions about the story in the child’s first language to
begin with, but_ in English later.

it

£,




Introducing new books

There are different ways of introducing new books to the pupils
Ideally, at the five to seven stage you should read all new
books to the whole class, but there 1sn’t usually time for this.
However, a new book should not just appear. You can:

a) show the pupils the new book and tell them what it’s about.

b) look at the cover of the book and try to work out with the
puptls what it might be about.

¢) read them an amusing or interesting bit from one of the

books.

*

Suddenly they heard a little
boy’s voice:
“But the Emperor 1sn’t
wearing any clothes!”
“Don’t be stupid!” the boy’s
father said.
“But he hasn’t got any
clothes on,” the boy said
“The boy’s right,” a woman
said.

“Yes, he’s right!” a man
said. “The Emperor
hasn’t got any clothes on.”

From The Emperor’s
New Clothes 1n the
Longman Favourite
Fairy Tales series




This 1s the cover of The
Nose Book 1n the
Beginning Beginner
Books series

d) put the title of the new book on the notice board.

»

A new book
for you to read

Book reviews

~
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It is always a good idea to find out what pupils thought of a
book, even if they stopped half way through. Book reviews

a) help you to decide on the suitability of a book,
b) give you some indication as to the progress the pupil is

making,

¢) help other pupils to decide about the book,
d) help pupils to develop a critical approach to reading matter

and

e) show that you are concerned about what your pupils are

reading.




As pupils become older and more critical you can encourage
them to write ‘real’ book reviews, but you can start off very
simply, like this:

Qb
DINO THE DiNoSAUR &?

PupiLs' NAMES @ @ @

MARIA N 7S

PETER bat

Questions and activities

1 Which of the ways of teaching reading are familiar to you?
Were you taught to read using one of them? How are pupils
taught to read their own language in your country?

2 Look back at the section on reading aloud on pages 57 to 60.
Can you think of times other than those mentioned here
when it would be useful for your pupils to read aloud either
to you, the teacher, or to other pupils?

3 We’ve mentioned a number of ways of introducing new books
to the pupils. Which do you think would be the most
effective? Can you think of any other ways of introducing
new books?
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We assume here that your pupils can already write in their own
language or are in the process of learning to write. However,
since the process is a long one, we also assume that most of
your pupils will still be coping with the mechanics of writing as
well as thinking about what to write.

Writing is not always easy

Although the writing and the oral skill are combined in the
classroom and the one clearly benefits from the other, writing
has certain characteristics which seem to make it difficuit for
pupils to get to grips with, especially for younger pupils:

® You can’t make the same use of body language, intonation,
tone, eye contact and all the other features which help you to
convey meaning when you talk.

e Very little of what you write is concerned with the here and
now, which is where many young children exist for a lot of
the time. Exercises which reflect the pupil’s world help to
bridge this gap. A copying exercise could be: ‘Carlo is very
happy today. It is his birthday. He has got a kitten.” Or you
might have a fill-in exercise about Teddy: Teddy has got a
NewW .............. . We think it is very ............

e Many chlldren take a long time to master the sklll of ertlng.
In a survey done in Britain in 1982 on attitudes to writing in
the mother tongue, about 10 per cent of eleven year olds
thought they were being asked about the mechanical
problems of writing — pens and pencils, neatness, etc. If the
teacher can occasionally type out a pupil’s work it really does
help those who are struggling with the mechanics of writing.

® The last comment reflects the fact that writing in a foreign
language is all too often associated with ‘correcting errors’.
Handwriting, grammar, spelling and punctuation are often
given priority over content. If we try to make children’s
writing meaningful from the start, with the emphasis on
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content, then errors can be gently corrected and re-written in
cooperation with the teachers: ‘This is the way you spell
“like”. Put “is” in front of “sitting” and then it’s fine.

Writing is a good thing

Even if there are difficulties in writing in the foreign language,
it is still a useful, essential, integral and enjoyable part of the
foreign language lesson.

® It adds another physical dimension to the learning process.
Hands are added to eyes and ears.

e It lets pupils express their personalities. Even guided
activities can include choices for the pupils, like the copying
activity on page 70, or the story about the pet on page 73.

e Writing activities help to consolidate learning in the other
skill areas. Balanced activities train the language and help
aid memory. Practice in speaking freely helps when doing
free writing activities. Reading helps pupils to see the ‘rules’
of writing, and helps build up their language choices.

o Particularly as pupils progress in the language, writing
activities allow for conscious development of language. When
we speak, we don’t always need to use a large vocabulary
because our meaning is often conveyed with the help of the
situation. Lots of structures in the language appear more
frequently in writing, and, perhaps most important of all,
when we write we have the time to go back and think about
what we have written.

e Writing is valuable in itself. There is a special feeling about
seeing your work in print, and enormous satisfaction in
having written something which you want to say. Never
underestimate the value of making pupils’ work public - with
their consent, of course.

Controlled writing activities

Writing activities, like oral activities, go from being tightly
controlled to being completely free. You will usually do more
guided activities with beginners, but you should not exclude
very simple free activities. In general, controlled and guided
activities are being done to practise the language and
concentration is on the language itself. Free activities should
allow for self expression at however low a level, and content is
what matters most.
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Straight copying

Copying is a fairly obvious starting point for writing. It is an
activity which gives the teacher the chance to reinforce
language that has been presented orally or through reading. It is
a good idea to ask pupils to read aloud quietly to themselves
when they are copying the words because this helps them to see
the connection between the written and the spoken word. The
sound-symbol combination is quite complicated in English. For
children who find even straight copying difficult, you can start
them off by tracing words. Even though they may not
understand what they are ‘writing’, they will still end up with a
piece of written work, and this in itself will give valuable
encouragement and satisfaction.

Matching

You can vary straight copying by asking pupils to match
pictures and texts, or to choose which sentence they want to
write about the text. For example, pupils might choose from the
three possibilities about this picture:

Write one sentence:

e He likes cooking.

® He is a good cook.

® He is making a nice meal
with eggs and onions.
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Organising and copying

Copying can also be a good introduction to structured writing,
as in this example:

Complete Kate's letter:

163 Palmetto Dunes

Miami

Tu.L3 [4th, 1984
Dear Michael,

Miami is Fankastic. oo

Love, Kate

we went to the cinema.|  |It’s got beautiful beaches)

There are a lot of hotels and. restaurants.

Thi o Then we went ko a restaurant.
is exercise is from

the Activity Book which we’re going to visik the Famous Aquarium.|

accompanies the Snap! . .
Sotics, Stage 2. The wateris green and warm.| [We saw avery good Film|

Delayed copying

You can do ‘delayed’ copying, which is fun to do in class, for
training short term visual memory. Write a short, familiar
sentence on the board, give the pupils a few seconds to look at
it, and then rub it out and see if the pupils can write it down.
Please note that this type of activity should not be used as a
test.



Copying book

It is useful for pupils to have a copying book where they can
copy new vocabulary, a little dialogue, something you want
them to remember or whatever. Most pupils will keep to what
you ask them to copy, but they should be free to copy things
from the textbook, the notice board and from other pupils. Some
pupils will copy whole stories. If they have the time to do it, let
them.

Dictation

Dictation is a very safe type of exercise if you can keep the
language elementary and simple, and because you, the teacher,
are providing the actual language as well as the context. For
young learners, dictations should

® be short

® be made up of sentences which can be said in one breath

® have a purpose, and be connected to work which has gone
before or comes after

® be read or said at normal speed.

Here is a short, simple dictation which acts as a message to the
class:

‘Maria has a baker’s hat. She’s going to bring it to class
tomorrow. We're going to have a baker’s shop.’

Guided written activities
Fill-in exercises

Fill-in exercises are useful activities, especially at the beginner
stages. They do not require much active production of language,
since most of the language is given, but they do require
understanding. With children who have progressed to level two,
they can be used to focus on specific language items, like
prepositions or question forms. Try to avoid exercises which
have no meaning at all - erercises which give you sentences
like ‘The ox is on the bed.’

Fill-in exercises can be used for vocabulary work. For example,
if the pupils are familiar with the words for pets and a few
adjectives, then this text has meaning even though there is no
picture to put it in a context.
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My Pets

We have got three family pets: a ............. , acat and a
tortoise. The dog’s name is Big Ben. He is a ..............
golden Labrador. He is beautiful. He has got big ..............
eyes and a long tail. He is a very friendly dog, but he is
sometimes a bit ............. . Dogs are expensive to keep, but
they are very good guards for the house.

Dictation

You might like to try dictating only half a sentence, and

asking pupils to complete it in their own way. For example,
I like

You can either ask pupils to complete each sentence before you
read the beginning of the next sentence, which encourages quick
writing, or you can give them time to do the completion
afterwards. This type of exercise is a good starting point for
discussion in the pre-writing stage of free writing. This one
could be used as the starting point for a bit of free writing on
‘What I like doing best.” See pages 75 to 77 for a fuller

discussion of pre-writing activities.

Letters/cards/invitations

Letter writing seems to be a popular language class activity,
and it is indeed a useful way of getting pupils to write short
meaningful pieces of writing. Ideally, letters are written to be
sent, but you can have pupils writing to each other and ‘sending’
their letters via the classroom postman. Here is a very simple
guided exercise which can be used quite early on:

Dear ... ,
Are you free on ............. ? e going to the
............. . Would you like to come with ...........?

Love ....ocee..




And the reply:

Dear ..............

or

Dear .............

Thanks anyway.

Love ..............

Free writing activities

e Above we looked at examples of activities designed to develop
the pupils’ writing, with most of the language being provided
for them. Pupils then need to be able to try out their
language in a freer way. In free activities the language is the
pupils’ own language, no matter what their level is. The
teacher should be the initiator and helper, and, of course, is
responsible for seeing that the task can be done by the pupils
at that level. The more language the children have, the
easier it is to work on free writing activities.

e What about correcting the pupils’ free writing work? If it is
possible, this should be done while the pupils are still
working on it. The teacher should try to look at the work
being done, perhaps at the rough copy stage, correct mistakes
and suggest possible ideas, words, etc. Pupils should write in
pencil and use a rubber. You do not always have to correct
all the mistakes. The aim is to produce a piece of written
work which is as correct as you can expect from that pupil.
This means that you may be handing back work which is not
completely correct. You may also display work which has
mistakes in it — as long as the pupils are seeing lots of other
written language this won’t matter.
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® Older pupils beyond the beginner level should be encouraged
to re-write their work, so the final product is not what they
hand in for correction, but the result of working on the piece
of writing. The teacher should give as much help as possible
to the pupils both before the actual writing task begins and
while the writing is going on. Pupils usually want what they
write to be good, and some will not mind writing their final
version out nicely once they have mastered the mechanics of
writing. But if your pupils are just learning to write or if
they find writing difficult, then don’t ask them to re-write.
Like all other language activities, writing should be enjoyable.

e Although it can be expensive and it is not possible for all
classes, ideally each pupil should have a folder or a ring
binder of his or her own to keep all written work in. Pupils
can decorate their own folders and learn to keep their work in
order, perhaps by putting the date on everything they write.
If everything a pupil has written is in one place, then both
the teacher and the pupil can see how much progress is being
made.

Pre-writing activities

The main difficulty with free writing activities seems to be
going from nothing to something. Even pupils with lots of
imagination don’t always know what to write about. Their
vocabulary is limited. They are still not confident about the
mechanics of writing. All pupils need to spend time on
pre-writing work — warm-up activities which are designed to
give them language, ideas and encouragement before they settle
down to the writing itself.

Talking about the subject

A short simple conversation about the subject can be enough to
get ideas going and collect thoughts. With the five to seven year
olds, you might start them off by simply asking a question :
‘What did you do last night?’ and writing some of the answers

on the board : ‘watched TV, played football, had supper, read a
story’, etc.




Word stars

First put the key word on the blackboard. You are going to
write about pets, so you decide to use dog as your key word.
Put the class into groups and ask them to write down all the
words they can think about connected with dogs. Often pupils
want to put in a word they don’t know the English word for.
Just let them write it in their own language and you can fill it
in in English later. When all the groups have made their word
stars, you can do one on the blackboard for everyone. This gives
the whole class not only words, but also ideas about what to
write. This is the kind of result you get from six- to
seven-year-old beginners:

Vocabulary charts

Simple drawings or pictures with vocabulary collections are fun,
easy to make and always useful reminders of the words. Make
use of the idea of picture dictionaries here. The pupils might
like to make a picture dictionary of their own, using their own
themes and ideas. Pupils can try a sentence or two beside their
labelled drawings, too.
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Here we have used a picture to collect vocabulary, but, of
course, you can use a photograph, a story, a song, a piece of
music or a shared experience for the same purpose. The aim is
to give the pupils as many wards and ideas as possible before
they start on the actual writing task.

¥
5

Topic vocabulary

Vocabulary can also be built up by collecting related words. See
how many animal words you can get on the blackboard, for
example. Say to pupils: ‘Tell me two animals you like. Tell me
two animals you don’t like. What’s the smallest animal you've
seen? What's the biggest animal you've seen? Tell me two
animals which we don’t have in this country.” Of course, pupils
will not know the names for all the animals. Use picture
dictionaries as much as you can, but have your own dictionary
too — you won’t always know the words either. Pupils do not
have to remember all these words — you are only collecting
words to help them write their story.

We move on now to the writing activities themselves, and, as
always, this section mentions only a limited selection of the
range of possibilities.



Dialogues

Have a look again at what we said about using dialogues on
pages 39 to 42. The dialogues the children write function as
basic communication at all levels if they are spoken before they
are written and used as reading texts after they have been
written. The dialogues can be guided, following a very strict
pattern, or they can be completely free. They can be very short
and to the point, or they can be long and complicated. Best of
all, perhaps, they can be about any topic.

a) Speech bubbles can be very useful for both

simple dialogues: and for setting the scene:

b) The following dialogue is the result of pairwork based on a
model dialogue, but it is clear from the type of language used
that a lot of work has been done on spoken dialogues before
this. These ten-year-old pupils have put in the repetitions
which would be there automatically in spoken language if
someone was trying to remember the information they were
being given.
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¢) The dialogue below was also the result of pairwork, but this

)
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time working on a given situation. This dialogue was typed
out by the teacher and used as a reading dialogue afterwards.

& 5 ) (o} t

Jennifer and Steve meet in a little sweet shop. The @
lady behind the desk is asleep. Jennifer and Steve
are whispering. 3
Steve: Hello, what is your name?

Jennifer: My name is Jennifer. What's your name?
Steve: My name is Steve. Why is the lady 3
sleeping? Is she i11?

Jennifer: I don't know.

Steve: But I want to buy some sweets!
Jennifer: Are you very fond of sweets?
Steve: Yes. Let's go to another sweet shop.
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Descriptions

Lots of free writing includes descriptions, as do dialogues, but
straight picture description can become a bit dull - ‘I can see

A e . I can see five .......... J ete. — unless you spend time
doing preparatory work. We would suggest as a stage up from
labelling and listing that you talk about a picture or a scene
with the class. Suggest spin-offs, which can be as simple as ‘I
like jam’, and encourage an imaginative approach by asking

leading questions like: ‘Do you like ........... ? Have you
got ..o, ? Have you eaten ........... ? Have you
been ... ? ‘

Collages

A collage is usually a large piece of paper or a board which is
made into a poster or a picture by sticking on illustrations,
texts and other materials. Here is one contribution to a written
collage about Christmas:

Christmas was the theme, and a wintery picture was

T L\& e oW used as the starting point for discussion in class. After

the discussion, which resulted in lots of winter and

m Christmas words being written on the blackboard,

individual pupils wrote a short piece on what they

thought about Christmas. These were then all put
together in a Christmas collage, along with some winter
drawings and photographs, cut-out snowflakes, and a woollen hat.

Picture descriptions

When you first prepare a piece of written work orally, then you
must expect the language to reflect this. The description of an
untidy room on the following page was written by two older
pupils in their third year of learning English, and we can see
the effect of oral work in the question at the end of the
description. Clearly no correction or re-writing has been done as
yet!
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Letters

As we have already said, a real letter should be written to
someone. The first free letters could be little notes to other
pupils along the lines of the guided letters on pages 73 and

74. They can also be written to the teacher, and these letters
should be answered without any comments on the language.
Some teachers like to have this type of correspondence with
their pupils regularly, just to see how they are getting on. For
pupils who are beyond the beginner level, this teacher—pupil
correspondence, which is private, may take the form of a diary
instead of a series of letters.

When the pupils can write longer letters, it is a great advantage
if you can establish contact with an English-speaking class or a
class in another country where they are also learning English as
a foreign language. Letters to imaginary people are not nearly
as interesting or as much fun as letters to real pen-friends.

Class letters, cassettes and individual letters are all possible if
you have contact of this kind.

Stories

If you have followed our advice in the previous three chapters
about story telling, then your pupils should be prepared for
writing their own stories. Writing group stories is a good idea
since the actual writing can be shared, and re-writing is not
such a burden. Make sure that pupils do lots of pre-writing



82

activities so that they have something to write about and the
words to express what they want to say. Give them as much
help as possible as they go along. Remember that most pieces of
writing are written to be read by others, so the final version
should be on a reading card, in the form of a pupil-made
booklet, on a teacher-typed card, or simply on a piece of paper
which can be put on the wall of the classroom.

Free writing covers a much wider range of activities than we
have gone into here — poems, book reviews, advertisements,
jokes, postcards, messages etc. — anything which has length or
substance. Writing is an exciting and rewarding activity and 1s
the most visible of the skills. Becoming a writer in a foreign
language is magic — pupils can take writing home; their writing
can be displayed; they can look back in their folders and see
how much better they can do things now. So take time to make
their writing as good as possible.

Summary of dos and don’ts on free writing

Do

concentrate first on content.

spend a lot of time on pre-writing work.

make sure that it springs naturally from other language work.
try to make sense of whatever the pupils have written and
say something positive about it.

® encourage, but don’t insist on, re-writing.

o display the material whenever possible.

& keep all the pupils’ writings.

Don’t

e announce the subject out of the blue and expect pupils to be
able to write about it.

® set an exercise as homework without any preparation.

correct all the mistakes you can find.

® set work which is beyond the pupils’ language capability.






